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Abstract 
A French blended course called Parle avec Moi was developed at the University of Padua. Parle avec Moi was based 
on a wiki platform (PBworks). The aims of the course were manifold: linguistic, metalinguistic (since conversational 
analysis was the main theoretical topic of the course), and methodological. The virtual context created using Web 2.0 
tools helped the students consolidate and widen their active role and autonomy, fostering many of the key 
competences for lifelong learning outlined by the European Parliament and the Council framework (European Union, 
2008), and above all, to develop their digital competence (2006/962/EC). In particular, students experimented with 
the three dimensions of the concept of digital competence outlined by Calvani et al. (2009) in their research project 
for assessing digital competence. Besides these introductory materials, which led to a certain savoir faire, to a sound 
understanding of the opportunities and potential risks of internet-based communication, students were successfully 
instructed in becoming (savoir être) good builders of common knowledge in a wiki community. 
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1. Introduction 
Although not invented for educational uses, social software tools such as blogs and wikis 1  are 
undoubtedly well-suited for educational purposes backed by a social-constructivist (Vygotsky, 1978) 
approach to learning where students must use group collaboration and interact with their environment to 
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1
 A wiki is “a freely expandable collection of interlinked webpages, a hypertext system for storing and modifying information – a 
database, where each page is easily edited by any user with a forms-capable Web browser client” (Leuf & Cunningham, 2001: 14). 
2
 Geneviève Henrot is a professor of French at the University of Padua.  
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build on their existing knowledge. Our course was structured in such a way as to give students various 
experiences with different Web 2.0 tools and to experiment with different ways of using them in an 
academic setting. Among all Web 2.0 tools, wikis seem to be the most difficult to exploit from the Italian 
student’s perspective for many reasons. To make them appreciate wikis, especially the collaborative work 
that they imply, we prepared some materials to introduce them to the concepts of virtual community, 
social constructivism and lifelong learning.  
In this paper we will first present our wiki course, Parle avec Moi: Analyse Conversationnelle, then 
explain the reasons why we choose a wiki as a platform. We next present the content of two wiki pages – 
savoir être and savoir faire online – about digital competence. This is followed by the discussion of 
students’ reactions to the use of these technologies (wiki and other web 2.0 tools) and their digital 
learning process. Finally, some conclusions will be drawn.  
2. The wiki course 
In the second semester of the 2009-2010 academic year, professor Geneviève Henrot and I structured a 
blended learning course for upper-intermediate students of French at the Faculty of Letters using a wiki 
and other Web 2.0 tools.  
The course was run partly online and partly in a traditional face-to-face classroom. Its objectives were 
manifold: communicative, linguistic, meta-linguistic, technological, social, pedagogical and 
methodological.  
In particular, the course aimed to explore the implicit laws that govern dialogue-based interaction in 
French cultural contexts in comparison with Italian ones. It lasted 10 weeks and the first weeks were 
dedicated to social and technological familiarization. 
 
Weekly e-tivities (Salmon, 2002) were posted on the wiki platform to improve their: 
 
x reading skills through the exploration of the net and collection of links using Delicious; 
x listening skills by watching videocasts of different linguistic variations of French through YouTube 
and other sources; 
x speaking skills were enhanced with debates about the analysis of sample of conversations using 
Google Talk and small structured exposés published in Voxopop, an audio forum; 
x writing skills by gathering ideas and brainstorming in Google Docs; providing theoretical, 
analytical and conceptual synthesis in Pbworks and Bubbl.us. 
3. Why a wiki? 
Many reasons have led us to use a wiki to run our course. Firstly, because a wiki is a very good virtual 
combining environment, it is a social software that can integrate many other social software; secondly, it 
allows a many-to-many communication thereby making it highly suitable for collective learning; thirdly, 
it is adaptable to any disciplinary context; last but not least, a wiki promotes and expands the opportunity 
to practise most of the key competences outlined by the recommendation for lifelong learning released in 
December 2006 (2006/62/EC). Although many of these competences3 overlap and interlock, our course 
aims to develop not only communication in foreign languages, but also digital competence. 
                                                          
3
 The reference framework includes eight high key competences. They are (lifelong learning – 2006/962/EC): (1) communication in 
the mother tongue; (2) communication in foreign languages; (3) mathematical competence and basic competences in science and 
technology; (4) digital competence; (5) learning to learn; (6) social and civic competences; (7) sense of initiative and 
entrepreneurship; and (8) cultural awareness and expression. 
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We focused on digital competence because it is seemed to take the greatest advantage from the use of 
social software, and also because the wiki was included as the fourth situated test in the Digital 
Competence Assessment (DCA) project, carried out by Calvani et al. (2009): students had to “participate 
in a collaborative compilation of a document respecting precise criteria of management of collaborative 
activities.” 
To better understand why a wiki meets the requirements for acquiring digital competence, it might be 
convenient to read through the definition given in the lifelong learning document. We highlighted the 
main points as follows: 
 
Digital competence involves… 
 
x …the confident and critical use of Information Society Technology (IST) for work, leisure and 
communication;  
x …the use of computers to retrieve, assess, store, produce, present and exchange information, and to 
communicate and participate in collaborative networks via the Internet. 
 
Individuals should… 
 
x …be aware of issues around the validity and reliability of information available and of the legal and 
ethical principles involved in the interactive use of IST… 
x …have a critical and reflective attitude towards available information and a responsible use of the 
interactive media. 
 
Many of the aspects we have just mentioned correspond to the educational benefits of the wiki (Guth 
& Griggio, 2008): 
 
x the wiki is an interactive tool with which students are invited to create a page collaboratively; 
x through the comment option students can keep track of their formative process of learning; 
x students negotiate knowledge following the criteria of reliability and validity, then share it showing 
that they have acquired a critical, reflective and self-reflective attitude; 
x the wiki makes it possible to document, monitor and track group activities through the history 
function; this might be relevant for metacognitive purposes for the students, and for evaluation 
purposes for the staff. 
 
Besides these advantages there are disadvantages or ‘challenges’ since they can be easily overcome. 
Firstly, when using a wiki, we need to make a choice as what we want to assess, the process or the 
product, the individual or the group. Depending on what we choose it will be more or less demanding in 
terms of time and energy spent. Secondly, teachers need prior online learning experience: more 
specifically, they require basic skills in e-tutoring. 
Thirdly, empowering students means the teacher giving up a certain amount of control (Mejias, 2006); 
the teacher should play a different and more active role as a validator and a motivator (Pauletto, 2007). In 
a student-centred learning environment, students create horizontal knowledge that needs to be filtered and 
validated by the teacher; also, his/her active role consists in creating interest and enthusiasm in students 
through technology (Lund & Smordal, 2006: 41). 
The last challenge we tried to overcome was strictly related to the students’ attitudes towards 
collaborative work. In our previous wiki experiences we found that it was not easy for them to learn how 
to collaborate effectively. 
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Students were not willing to correct each other’s work and they seemed to have problems modifying 
the contents of each other’s pages as they had to be actively encouraged to do so. Although they clearly 
had the knowledge to do this, they did not feel comfortable with evaluating and correcting their peers’ 
language without prior confirmation from the teacher that their corrections were right. Also, students 
found it somewhat difficult to let go of the ownership of ‘their’ pages as soon as others modified ‘their’ 
contents (Guth & Griggio, 2008). In overcoming these fears, we thought they needed to be instructed 
before starting to collaborate online. We tried to instil in them a certain modus operandi which we 
assumed they had acquired during the familiarization period at the very beginning of the course. More 
precisely, we wanted them to know what attitudes and behaviours they should follow to enable them to 
move with caution and discretion not only in a learning community hosted in a wiki, but also online, 
outside the wiki itself. 
4. Savoir être and savoir faire online  
We created two different wiki pages called savoir être and savoir faire containing the preliminary 
content about digital competence. Specifically, the savoir être page included suggestions and tips for 
learning to behave online in a virtual community in a collaborative way; they were provided not only with 
a wikiquette, but also with instructions for being a good builder of shared knowledge together with sites 
and recommendations for giving constructive comments and feedback on their peers’ work. The savoir 
faire page contained material for learning how to manage tasks online and to master Web 2.0 tools, as 
well as a preamble regarding the importance and complexity of digital competence. According to Calvani 
et al. (2009), digital competence is related to the use of media and it triggers many other important skills. 
It stems from the combination of IT, information, visual and media literacies, and is interconnected with 
important life skills. These authors claim it is multidimensional, as it concerns three different integrated 
spheres: technological, cognitive and ethical. 
We have been inspired by their classification to organize our work: we presented our introductory 
material in three different sections as outlined above. The DCA project, therefore, was not applied as it is 
in the original proposal, but rather adapted to our training context because it was addressed to school 
students, not adults. 
In the technological section, we asked the students to familiarize themselves with the wiki platform 
and to conduct online searches visiting sites concerning web search strategies. We supplied them with 
useful suggestions to fully develop and carry out searches effectively and a long list of sites to find books, 
articles and citations; to discover blogs, videos and discussion groups on a certain topic; to aggregate and 
filter information and sources; to find relevant images and texts. 
As for the cognitive dimension, students learned how to assess the reliability, neutrality, objectivity of 
information and sources on the net providing them with sites about criteria and tools for evaluating web 
pages. 
In regard to the ethical section, we asked the students to recognise and be respectful of intellectual 
rights of what was found on the Internet (quoting, copyright). We reminded them that everything 
available on line was covered by copyright and could be used only if authorized by the author, and for 
this reason we introduced them to the concepts of Creative Commons and of plagiarism. Lastly, to raise 
their awareness about security, privacy protection and to be better acquainted with the risks of the net, 
they visited a site on identity theft and the Internet police site to find how to create a secure password, 
protect personal data, and discover rules to follow when online. 
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5. Student reactions 
At the end of the course we submitted a feedback questionnaire made up of ‘can-do’ statements to 
make students self-reflect on their linguistic and digital process learning. As said before, given that we 
could not use the DCA project to assess digital competence, and considering that we needed to know their 
reaction to the course we created a unique self-assessment questionnaire and included questions 
addressing five aspects: linguistic, technological, cognitive, ethical and social. All 38 students responded 
to the questionnaire. 
It emerged that the students considered the course quite demanding in terms of the amount of time and 
energy spent. Students spent two hours a day and three days a week working, searching, reading, writing 
and collaborating online; this might suggest motivation was high but also that they had a great workload 
on a daily and weekly basis. 
Data analysis also indicates that the students participated actively throughout the course and that there 
were significant improvements in their linguistic competence, in particular in their writing skills. Students 
found it really useful to know about digital competence prior to studying linguistic content: the savoir 
être and savoir faire wiki pages were considered extremely helpful for tackling and facing the assigned 
online tasks as well as face-to-face teaching.  
The majority of students gave extremely positive feedback about their competence in evaluating the 
quality of information found online and in distinguishing between different types of sites (personal, 
governmental, institutional, commercial, etc.). Almost all of them declared that they had made use of 
visual material found in sharing sites and had tried to respect legal and ethical principles. Only three 
people did not follow the security criteria to protect their privacy when accessing Web 2.0 tools, while 32 
students declared they were aware of the risks and threats of the net. 
Students were asked to what extent they were able to establish relationships with others; all answers 
were highly positive: they had learnt to negotiate, share and collaborate, but 12 out of 38 did not like 
working in groups (rotation of different roles – leader, secretary, etc.). Furthermore, 29 people admitted 
that the working group had forced them to cope with difficult situations. However, all students handled 
the frictions (mainly due to an unfair distribution of work among them – the roles were self-assigned and 
the group members were left unchanged to avoid a further psychological stress on the students’ part) 
asking mainly for peer support both online and face-to-face.  
Finally, other questions explored their reactions to the course as a whole. Interestingly enough, 30 
people gave a very positive answer to the question: “If I had to teach a language, or other subject, I would 
choose the social-constructivist model for teaching / learning as proposed by the course Parle avec Moi.” 
Again, in response to the question “I find that new technology can be very useful for teaching / 
learning languages,” their feedback was extremely encouraging. 
6. Conclusions 
Wikis form part of the so-called Web 2.0 tools in which users create content instead of being fed 
content by experts. Allowing and encouraging students to create content that is published on the web 
empowers them, giving them an outlet to express their creativity and share their knowledge with others. 
However, a wiki represents a collective creation and requires organizing and managing many different 
people’s work, which makes it relatively time consuming. 
One aim of the wiki was to create a wiki community whereby students, instead of always turning to the 
teacher or e-tutor for advice, could voluntarily offer each other technical tips, demonstrating the 
development of a growing sense of community within the group. The feedback questionnaire shows that 
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students offered information as well as technical and even psychological support to others. The teacher’s 
role was to pass control over content to the students, who chose what to write and how much to write; it 
became their wiki. However, the teacher did play an active role in making them organize and structure 
their content more effectively, validating it, and enabling them to get their point across better and 
negotiate disagreements in content (Lamb, 2004: 45). 
Almost all students said they had enjoyed working with and through the technology. From a pre-course 
questionnaire it emerged that there were very few technophobic individuals compared to technology-
oriented ones. Thus it was not surprising that by the end of the course the majority of students would have 
made use of technology in their future personal lives. It was not taken for granted that they would use it as 
French teachers as well as utilizing the social-constructivist model for teaching. 
To sum up, the level of teaching / learning of our course has been both epistemological and 
methodological. Not only did students learn the rules and components of conversational analysis, but they 
also learned how to create a virtual community and how to live and behave online showing respect for 
other people and for laws. They had explored a multimedia way of learning which they were meant to 
reproduce and duplicate in their own teaching in the future. Eventually, they felt more in a position to 
teach what they had experienced on their own because they had learnt by doing. 
References 
Calvani A., Fini A., & Ranieri, M. (2009). Gli ambiti e le dimensioni della competenza digitale: La proposta del progetto Digital 
Competence Assessment. Retrieved from http://formare.erickson.it/archivio/maggio_09/3_CALVANI.html  
European Union. (2008). Recommendation the European Parliament and the Council of 18 December 2006 on key competences for 
lifelong learning. Official Journal of the European Union (2006/962/EC), L394/10-18. Retrieved from http://eur-
lex.europa.eu/LexUriServ/LexUriServ.do?uri=OJ:L:2006:394:0010:0018:en:PDF 
Guth, S., & Griggio, L. (2008). Teaching English (and more) with blogs and wikis. In T. Vogel, R. Satchell & A. Marazikova (Eds.), 
Language centres at universities: Crossing bridges, integrating cultures. Frankfurt: Cercles. 
Lamb, B. (2004). Wide open spaces: Ready or not. Educause Review, 39(5), 36-48. Retrieved from 
http://www.educause.edu/ir/library/pdf/ERM0452.pdf. 
Leuf, B., & Cunningham, W. (2001). The wiki way: Quick collaboration on the web. Upper Saddle River, NJ: Addison-Wesley 
Professional. 
Lund, A., & Smordal, O. (2006, August). Is there a space for the teacher in a wiki? International symposium on wikis, Odense, 
Denmark. Retrieved from http://www.wikisym.org/ws2006/proceedings/p37.pdf 
Mejias, U. (2006). Teaching social software with social software. Innovate, 2(5). Retrieved from 
http://www.innovateonline.info/index.php?view=article&id=260  
Pauletto, D. (2007). Ebook web 2.0 per tutti: Raccolta di articoli e interviste. Retrieved from 
http://openuni.wikispaces.com/file/view/20pertutti.pdf. 
Salmon, G. (2002). E-tivities: The key to active online learning. London / Sterling, VA: Kogan Page. 
Vygotsky, L. (1978). Mind in society. Cambridge, MA: Harvard University Press. 
